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Academic Advising at Elizabethtown College

Members of the faculty assume academic advising responsibilities at Elizabethtown College. The faculty
are central to the academic advising system. The faculty role in the advising system is supplemented and
supported by the professional staff in the Office of Academic Advising in the Center for Student Success,
the Assistant Dean for General Educational and Assessment, and the Dean of Faculty. The Elizabethtown
College academic advising system is rooted in an understanding of academic advising as an extension of
faculty teaching and, as such, is integral to student learning. Given this, the quality of advising depends
upon the active participation of the faculty and its commitment to advising excellence. Academic advising
begins with a sound knowledge of the Core curriculum, academic major requirements, and Signature
Learning Experience options along with the ability to refer students to the appropriate contacts when their
questions go beyond faculty advisor’s information base.

Educational Philosophy Statement

Elizabethtown College engages students in a dynamic, integrated learning process blending the liberal arts
and professional studies. Challenged to take responsibility for their education, students at Elizabethtown
embark on a journey of self-transformation involving intellectual, social, and personal growth. The
College is committed to educating the whole person within a relationship-centered learning community
where common goals are achieved through engagement in a rigorous academic curriculum and thoughtful
co-curricular experiences. Students are encouraged to develop and challenge their own values, while
seeking to understand and appreciate alternative perspectives. Embedded in an ever-changing global
context, the College promotes the developmental, collaborative, and complex nature of learning. In
seeking to "educate for service," Elizabethtown College believes students can perform no greater service
than they do when sharing knowledge and creativity with others. Opportunities to strengthen scholarship
and leadership extend beyond the classroom, and students learn actively through practical experiences and
civic engagement. The impact of an Elizabethtown College education is long lasting and far-reaching
because it is deeply transformative. Students acquire new habits of mind and heart—some in the course of
the undergraduate experience, others as students grow beyond college. At Elizabethtown College,
students are inspired and challenged to: assume responsibility for their intellectual development, personal
growth and well-being; students will learn to sharpen their curiosity and become aware of the capabilities,
strategies and resources needed to learn; reason, analyze and engage in critical thinking. Students will
make, systematically evaluate, and, if necessary, refute arguments and claims—both their own and those
of others; demonstrate thoughtful and articulate communication by applying knowledge in a variety of
contexts, including writing, speaking, listening and interpretation; understand the creative process and its
role in human expression, and cultivate the ability to make informed aesthetic judgments; navigate
diverse cultural worldviews and perspectives, with the realization about differing frames of reference
influence analysis, communication and behavior; make reflective ethical decisions and act with integrity
to seek just outcomes with relationships, communities and society; apply and integrate different strands of
learning and comprehend interconnections in the process of gaining knowledge and experience; identify
and cultivate a sense of purpose inspiring a commitment to meaningful work in service to society.

The Mission of Academic Advising at Elizabethtown College

“Elizabethtown College recognizes that excellence in teaching, which includes the faculty role of
advising, is the most important attribute of a faculty member. Therefore, faculty members have a dual
commitment to both their own academic field of expertise and to the field of pedagogy. Teaching has as
its goal the creation of an exciting and challenging learning environment, where students are motivated to
perform to their abilities. The course content is substantive, rigorous, current and appropriate to the level
of the students. Methods of student evaluation are appropriate for the course content, level of the students
and current research in pedagogy. The teacher’s communication skills are well developed. It is the
candidate’s responsibility to provide conclusive evidence of effective performance in the areas of
teaching and advising. Every student who is enrolled in a degree program is assigned an advisor.
Effective advising of students is considered one of the most important responsibilities of every faculty
member. Each faculty member, whether assigned student advisees or not, should become knowledgeable
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of Core Program requirements, academic counseling and career services available to students, and should
develop a familiarity with the total curriculum. Each faculty member should maintain regular, scheduled
office hours dispersed throughout the week when she/he is available to students. 1. First-Year Advising
Program. The First-Year Advising Program is designed to touch on all aspects of the First Year Student
experience. The goal is to assist first year students in realizing the maximum educational benefits
available to them by helping them to better understand themselves and to learn to use the resources of the
College to meet their special educational needs and aspirations. 2. Major Advising. Students who have
declared a major are assigned an academic advisor from their major department. Students who have not
yet declared a major are assigned an advisor from the Office of Academic Advising in The Center for
Student Success. All advisors work closely with students during the preregistration period for course
selection for the coming semester. Consultation with the advisor also occurs during the drop-add period at
the beginning of each semester. Departmental advisors also provide assistance in regard to graduate or
professional school and/or career planning.” -- From the Faculty Handbook: 2.16, 4.16.

The Roles Faculty Advisors Play

All members of the College community who are involved in academic advising are expected to be

knowledgeable, available, challenging, supportive and responsive in dealing with the varied learning

aspirations of students.

1. Mentor: The faculty advisor is in the best position to know students both in and out of the classroom,
understand their life goals, background and experiences, and to help them grow as scholars and young
adults. Through active discourse, discussion, reflection and collaboration, faculty advisors help
students become independent, responsible learners and develop the skills necessary to achieve a
fulfilling life.

2. Guide: The faculty advisor can help students clarify their goals and interests, encourage the proactive
use of college programs and services, and assist students in making appropriate decisions about
academic programs, courses, schedules and more specifically, academic goals, post graduate goals,
and life goals.

3. Challenger: Faculty advisors challenge students to engage in those pursuits reflecting the mission of
Elizabethtown College, including efforts to attain the highest levels of scholarship and leadership,
civically engaged, developing global awareness, exploring connections among the intellectual,
spiritual, and practical dimensions of human activity, and promoting the values of peace, justice, hon-
violence, and human dignity.

4. Resource: The faculty advisor serves as a resource person, providing general information about
academic programs and making appropriate referrals to resources on and off campus. The faculty
advisor is especially important as a liaison with other faculty who are instructors of advisees or who
can be sources of information about academic programs.

5. Refuge: While the faculty advisor cooperates with major and program advisors in providing
information to students about program and course choice, their chief concern is the welfare of the
student. Advisors can serve as refuge and objective sources of information for those students who
continue the journey of discovery toward choosing a major, minor, concentration in a major or
program of study.

6. Teacher: In performing all of the above roles, as well as conducting traditional instruction in the
classroom, faculty advisors demonstrate how advising is a specific form of teaching.

Academic Advising as Teaching

From the perspective of learning theory, students actively construct their understandings and meanings of
their education. This implies how the advising process is primarily concerned with student learning. It is
thus recognized how advisors play a key role in inspiring students with an awareness of skills and
competencies associated with academic success, the ability for meaningful self-reflection, and the use of
sound decision-making skills. Furthermore, the advisor helps to: facilitate student learning about the
ideas and values in the College’s mission, Connect the formal concepts reflected in the institution’s
mission and other related documents with the learner’s preexisting knowledge and values, create a
dialogue in which the learner has the opportunity to express, justify, and discuss individual goals and

3



ideas and in which the advisor guides learners toward becoming liberally educated, critical thinking,
responsible citizens. Challenge your advisees to make connections between the various courses they are
taking. Ask advisees to compare and contrast how different academic disciplines relate to each other.
Encourage students to take an interdisciplinary approach to their studies and cultivate a passion for
lifelong learning following their curiosities. Motivate your advisees to consider how they will act on
what they learn. Have students contemplate how their college education will empower them to empower
others, serve others, and make their mark on the world. This is reflective learning and advising as
teaching.
Thomas Jefferson’s Academical Village

Thomas Jefferson’s academical village was based on the concept, “if the village was the idyllic essence of
the harmonious society, the family was the essential component of the village, the place or space where
mutual affection and familiarity came together and one learned, in all the invisible ways, to internalize
discipline. = The very design...captured Jefferson’s youthful ideal, which he cherished in his
memories...at William and Mary, of the teacher as mentor, friend, and personal guardian. It aimed to
close the distance, both physically and psychologically, between faculty and students and thereby make
learning benefit from the interpersonal dynamics one normally associated with family life in its most
affectionate and attractive forms.””

The Advising Relationship

Academic advising usually involves more than simply providing information. The extent of advising
depends on the concerns of the individual student and the expectations of the faculty advisor. The
important thing is for each to understand early on the "terms" of the relationship. Given the diversity of
students and advisors, the nature of advising relationships will vary. One model would include an advisor
who, in addition to knowing about requirements and the liberal arts and sciences curriculum, would have
a broad understanding of student intellectual and social development; another would have an advisor who
views academic advising as a set of tasks to be accomplished pragmatically. We would like to suggest,
however, the common ground is found when faculty members view academic advising as bridging these
interests as an extension of teaching. Academic advisors must also recognize how their advisees exist and
function beyond the classroom. Their lives are influenced by a myriad of factors including personal and
family relationships, physical and mental health challenges, financial status, personal goals, cultural
perspectives, and co-curricular activities. Advising frequently requires sensitivity to the interplay of the
many dimensions of a student’s life. At times, an advisor will have an advisee for whom personal factors
become overwhelming to the extent their academic success is in jeopardy. Faculty advisors are not
expected to have the professional background to address the needs of students under such circumstances,
but rather are expected to know about the support services available and to guide a student to the
appropriate resources.

2 Harold Hellenbrand, The Unfinished Revolution: Education and Politics in The Thought of Thomas Jefferson (Palo
Alto, CA.: Stanford University Press, 1980), 2: 146-50. Joseph J. Ellis, American Sphinx: The Character of Thomas
Jefferson (New York: Alfred A. Knopf, 1997), 286.



Advisor Responsibilities

Student Responsibilities

The advisor is responsible to meet with their advisees
during fall orientation to support them in their
academic/educational transition to Elizabethtown
College.

The student has the responsibility to meet with their first
year advisor during fall orientation.

The first year advisor is prepared to meet with advisees
within the first week to assist with schedule changes in
the drop/add period.

The student has the responsibility to meet with the first
year advisor within the first week after orientation to
open communications and adjust schedules during the
drop/add period.

The advisor assists students in identifying academic,
career, and personal goals.

The student is an active participant in the
advisor/advisee relationship. As such, the student
communicates concerns, needs, and problems in an
effort to keep the advisor apprised.

The advisor assists their advisees who receive one or
more early warnings during the fifth week of classes to
develop an academic plan to actualize goals and
objectives.

If a student receives one or more early warnings, during
the fifth week of classes, the student should consult with
their advisor to assess goals and objectives.

The advisor encourages students to take an active role in
their academic program and refers the students to
regulations, programs, and graduation requirements.

The student is knowledgeable about college policies,
procedures, and regulations as well as program and
graduation requirements. Sources of information include
the College Catalog, the Academic Advising Handbook,
Core and the major check sheets.

The advisor serves as a primary communication source
for students providing current information about
academic policies, procedures, regulations, and
programs during registration, weeks ten through twelve.

The student schedules a pre-registration advising
appointment with their first year advisor to discuss
program development in relation to course selection,
major/career goals, and scheduling of classes during the
tenth and twelfth weeks.

The advisor maintains a current file on each student’s
progress toward major and degree requirements,
commensurate with the student’s goals and objectives.

The student has prepared in advance for the registration
advising appointment, has obtained materials from the
Registration and Records office in readiness for the
advising session, knows course requirements for the
major program, has thought about course selection and
has developed a tentative outline of their class schedule.

The advisor has knowledge of college referral sources
and services which may assist students in their
academic, career, and/or personal development. When
appropriate, the advisor may act as a referral agent.

The student understands the first year advisor is an
informational source. When appropriate, the advisor
may serve as a referral agent helping the student to
obtain assistance in areas of concern.

The advisor is a listener, and facilitates students' growth
in the areas of academic, career, and personal concerns.

The student has responsibility to maintain a personal
advising file which includes program requirements,
advising notes, and other information disseminated by
the first year advisor.

The advisor confronts students openly and honestly on
issues of integrity, academic honesty, behaviors, rights
and responsibilities.

The student is familiar with, and committed to
upholding, the Pledge of Integrity

The advisor has regular office hours posted.

The student knows the office hours and location of the
first year advisor.




Faculty Advising Office Hours

As stated in the Faculty Handbook, “Each faculty member should maintain regular, scheduled office
hours dispersed throughout the week when she/he is available to students.” Classes are scheduled from 8
a.m. to 5 p.m., Monday through Friday; in addition, there are evening classes scheduled Monday through
Friday. Wednesday from 11:00 am to 12:00 noon is reserved for the College Assembly Period; no classes
or regular committee meetings are to be scheduled during this time period. Tuesday and Thursday from
3:30 to 5:00 p.m. is designated for meetings. Keep this in mind when setting office hours and scheduling
advising conferences with students.

Advising Conferences

While students approach their academic advisors for counsel on a wide variety of issues and problems,
certain types of conferences are more common than others. Below are some suggestions for how to
approach the more common advisee conferences.

Preparing for Advising Conferences

First:
Consider the following points when preparing to meet with students:
1. I explain to my students what | can do to 13. I help students make the sometimes
help them. difficult transition from high school to
2. When | believe a student has set an college.
unrealistic goal, | am willing to question 14. T anticipate my students’ needs.
and explore this with them. 15. 1 am genuinely concerned about my
3. | am interested in each student as a students.
person and know them as unique 16. | enjoy meeting with my students.
individuals. 17. 1 respect my students’ feelings and
4. | permit students to make their own opinions.
decisions. 18. When working with students, | try to
5. | attempt to establish a warm and open remember what is like to be an
relationship with my students. undergraduate.
6. | help my students sort through their 19. I am patient with my students.
frustrations and uncertainties related to 20. My students respect me.
school. 21. 1 can work effectively with students
7. 1 focus on my students’ potentialities whose value systems differ from mine.
rather than their limitations. 22. | am a source of encouragement for my
8. | am interested in what the student students.
wants, not what | want for the student. 23. | know things about my students beyond
9. | explore the obstacles students need to their academic lives.
overcome to reach their goals. 24. | treat all equally, no matter their age,
10. I challenge students to higher academic race, gender, or religion.
standards. 25. 1 deal with problems creatively, not
11. My students feel like they can discuss repetitively.

personal concerns with me.
12. My students share their problems with
me.



Second:
Learn as much as you can about your advisee before meeting them in person for a conference.

JayWeb:
Before you meet with your advisee, log onto JayWeb and learn about your student. On JayWeb you can

find the following information about your advisees:

» Academic History
High School GPA
SAT Scores
English Placement
Modern Languages Placement
Math Placement

» Major (Minor)

> Semester Schedule

Course History
Early Warnings

Grade Report
Unofficial Transcript

Grad Report/Degree Audit
Account Holds
FERPA Release

YVVYVYVYVYVYY

Student Self-Authorship:

Prior to meeting with an advisee, provide students with an opportunity to write about themselves and read
their autobiographical narratives. We suggest writing prompts, such as questions from the Marcel Proust
Questionnaire. Marcel Proust 1871-1922 (Valentin Louis Georges Eugéne Marcel Proust) was a French
novelist, critic, and essayist best known for his monumental A la recherche du temps perdu (In Search of
Lost Time; earlier translated as Remembrance of Things Past). At the end of the nineteenth century, when
Proust was still in his teens, he answered a questionnaire in an English-language “confession album”
belonging to his friend Antoinette, daughter of future French President Félix Faure, entitled An Album to
Record Thoughts, Feelings, etc. At the time, it was popular among English families to answer such a list
of questions revealing tastes and aspirations. French television personality Bernard Pivot hosted a show
called Apostrophes. The show featured various authors and seeing an opportunity for a writer to reveal
aspects of their work and personality, Pivot traditionally submitted his guests to the “Proust
Questionnaire” at the end of the broadcast. James Lipton an American television host of the program
Inside the Actors Studio, inspired by Bernard Pivot, gives an adapted version of the ‘Proust
Questionnaire” to his guests. A similar questionnaire is regularly seen on the back page of Vanity Fair
magazine, answered by celebrities. In October 2009, Vanity Fair launched an interactive version of the
“Proust Questionnaire,” comparing readers’ answers to various luminaries. Here are some of the
guestions which can serve as writing prompts for student self-authorship:

1. What is your idea of perfect happiness? 10. What is your greatest fear?
2. What is the trait you most deplore in 11. Where in the world would you most want
yourself? to visit?
3. What is the trait you most deplore in 12. What would be your dream profession?
others? 13. What would be your least favorite
4. What has been your greatest profession?
achievement? 14. Who is your favorite hero or heroine in
5. What inspires you creatively, spiritually, fiction?
emotionally? 15. What do you value most in in your
6. What discourages you creatively, friends?
spiritually, emotionally? 16. What is you greatest aspiration?
7. What is your most treasured possession? 17. Which talent would you most like to
8. What historical figure do you most have?
admire? 18. If there was one thing you could change
9. What living person do you most admire? about yourself what would it be?


http://en.wikipedia.org/wiki/In_Search_of_Lost_Time
http://en.wikipedia.org/wiki/Confession_album
http://en.wikipedia.org/wiki/F%C3%A9lix_Faure
http://en.wikipedia.org/wiki/Bernard_Pivot
http://en.wikipedia.org/wiki/James_Lipton
http://en.wikipedia.org/wiki/Inside_the_Actors_Studio
http://en.wikipedia.org/wiki/Vanity_Fair_(magazine)
http://en.wikipedia.org/wiki/Celebrity
http://www.vanityfair.com/culture/features/proust-questionnaire

Conducting Advising Conferences

Consistent with the idea academic advising is teaching, we suggest you employ the Socratic Self-
Examination approach to conducting advising conferences. The Socratic method to academic advising
facilitates opportunities for advising as teaching and learning because the Socratic method is not a passive
activity in which advisees and advisor simply trade ideas and beliefs.

Socratic Self-Examination

Here is an outline of the advisor and advisee conversation, thus teaching and learning:
Foster a desire to investigate a matter

Provide opportunity for each person to speak
Pose questions to facilitate mutual understanding
Reflect each other’s words

Say only what is really meant

Make viewpoints as clear as possible

Be willing to give up arguments

Investigate differences of opinion

Strive for consensus

—~Te@ e a0 o

Advising Questions for Students
» First-Year:
Who am 1?
How do | relate to others?
How do | relate to others who are different than anyone | have ever encountered before?
» Sophomore Year:
What really matters and why?
What things in life and work are worthy of my time, talents, and energy?
Why am | choosing what | am choosing in terms of my major, and my involvement beyond my
coursework?
» Junior Year:
How do | connect to my community, my nation, the world?
What does it mean to live and work in a local and global world?
» Senior Year:
What can I anticipate from life and work?
What can | contribute to my community, my nation, the world through my life and work?
What and how will I continue learning after college?

Frequency of Advising Conferences

There are several critical points in every semester when we recommend most First-Year advisees meet
with their advisors: the beginning, middle, as well as the official advising period when course schedules
must be decided upon and approved for the following semester, and end. Frequency of contact will vary
depending on the needs of individual advisees. The first meetings occur during fall orientation in August
and should include the scheduling of a follow-up meeting to touch base within the first two weeks of
classes. Establish the method and frequency of your contact with your advisees. What do you expect from
them? How can they best reach you? Clarifying expectations about communication can prevent problems.

Conferences About Process Writing

Schedule frequent conferences with students to discuss the process of writing their research paper for the
First Year Seminar. The purpose of this assignment is to develop student writers doing well designed
research and presenting it clearly and accurately, while following accepted academic standards for
citations, style, and format. Schedule a meeting with the student to discuss the question of their research
project. Is the question worth answering? Encourage the student to find an answer they can support with
good reasons. Discuss with the student how to find reliable evidence to support their reasons. Schedule a
meeting when the student can review with you a rough draft of their report making a good case for
defending their thesis. Schedule several more meetings to discuss subsequent rough drafts of the
student’s paper. Divide the assignment into small segments and have students submit their work for
review incrementally throughout the semester. Before the student submits the rough draft, meet with

8



them to discuss what are they claiming? What are their reasons? What evidence supports their reasons?
What about other points of view? How are the student’s reasons relevant to their claim? We suggest you
make the research paper due a few weeks prior to the week of final exams. This will give you time to
have students schedule appointments to discuss the grade on this assignment. Since students will write
many reports in their academic and professional life, it is prudent for them to understand how the readers
will assess them and what can be done next time to earn a stronger response. Here is a perfect example of
academic advising as teaching. No matter the grade, it is important for the instructor to explain to the
student how the grade was earned.

The Writing Wing

The Writing Wing is staffed by a Faculty Fellow and student peer writing tutors helping students develop
into better writers. Writing Tutors have been recommended by their professors and selected through an
interview process. Able to help with any stage of the writing process, writing tutors attend on-going
training. Representing a variety of majors, Writing Tutors can help with organization, development, style,
usage, and mechanics.

Conferences About Grades

In general, it is important you ask an advisee for their reaction to specific grades. Which grade(s) is the
student most concerned about? Some students need more support and encouragement than others during
these meetings. This is also a good time to diagnose where problems lie. Some useful questions include:
Are you performing better on papers or exams? How do you study for exams? How many drafts of the
paper did you write before submitting it? Do you find your class notes useful? Where and when do you
study? How many times do you read the assignments? Do you take notes when you read? Did you do the
problem sets before the exam? Have you used any academic support services? It is important to try to get
the student to formulate some concrete steps they will take to improve. Make a note of these and ask the
student to schedule a follow-up appointment with you at a specific time when you can discuss whether
these steps are leading to improvements. It may also help to refer your advisee to other campus resources
particularly Learning Services and the Writing Wing.

Academic Peer Tutors

More than 200 peer tutors are registered to help with more than 200 courses. Tutors are students who
have earned an A or A- in a course, who have been recommended by their professors, and who attend on-
going training. A list of current tutors is available in Learning Services. Tutors are trained to help with
course content as well as to share study strategies. Students may sign up for tutors in Learning Services in
The Center for Student Success or call Learning Services: 361-1185.

Learning Strategies

When discussing strategies with students about note taking when reading for class, listening to a lecture,
or participating in a discussion, you may suggest the student employ the Cornell note-taking system. A
widely-used format, The Cornell note-taking system was devised in the 1950s by Walter Pauk, an
education professor at Cornell University. The Cornell method provides a systematic approach for
condensing and organizing notes. The student divides the paper into two columns: the note-taking column
(usually on the right) is twice the size of the questions/key word column (on the left). The student should
leave five to seven lines, or about two inches, at the bottom of the page. Notes from a lecture or teaching
are written in the note-taking column; notes usually consist of the main ideas of the text or lecture, and
long ideas are paraphrased. Long sentences are avoided; symbols or abbreviations are used instead. To
assist with future reviews, relevant questions (which should be recorded as soon as possible so the lecture
and questions will be fresh in the student's mind) or key words are written in the key word column. These
notes can be taken from any source of information, such as fiction and nonfiction books, DVDs, lectures,
text books, etc. After about twenty-four hours of taking the notes, the student taking the notes must revise
and write questions and then the student writes a brief summary in the bottom five to seven lines of the
page. This helps to increase understanding of the topic. When studying for either a test or quiz, the
student has a concise but detailed and relevant record of previous classes. When reviewing the material,
the student can cover up the note-taking (right) column to answer the questions/keywords in the key word
or cue (left) column. The student is encouraged to reflect on the material and review the notes regularly.
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Mame
Date

Cornell Notes Class

Period
. Main Ideal’ Key words & ideas
Ky + Important dates/people/places
Question |* Repeated/Stressed Info

{after notes}* Ideas/brainstorming written on
are board / overhead projector

compieted) I, Info from textbook/stories
Diagrams & Pictures
- Farmulas

Summary of your notes in your own words

-
-
-
-
-
-
-
-
B
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-

Keep in mind students approach learning through various styles. The Cornell note-taking system may not
work for everyone. Refer students to the professional staff in Learning Services for additional study and
learning strategies

Conferences About Early Warning

First-Year faculty receive an electronic mail notice inviting them to report early warnings for students
experiencing academic difficulty after the fifth week of the semester. All faculty teaching 100 and 200
level courses receive an electronic mail notice inviting them to report early warnings for students
experiencing academic difficulty after the fifth week of the semester. Advisors should log onto JayWeb,
note which of your advisees have early warnings, and contact the students to discuss how to address the
issues. Advisors should also contact every student for whom they have submitted an early warning and
invite the student to discuss strategies for improvement. Advisors should follow up on the academic
progress of students with early warning notices, meeting with the students, and making appropriate
referrals. Students with two or more early warnings receive a follow-up communication from Academic
Advising, requesting they contact the professional staff as well as First-Year advisors and others who
could be of assistance. Academic Advising may also send a follow-up to the students’ professors, asking
them for additional information on how students have done since the early warning deadline. Professors’
comments are compiled and distributed to First-Year advisors in time for the spring semester pre-
registration advising period. Be sure to check early warnings for advisees before meeting with them to
build the schedule for next semester.

Key To Early Warnings: 5. Needs to improve quiz and/or test scores
1. Needs to submit required 6. Needs to improve writing and/or oral
homework/class work/papers on time communication skills
2. Needs to attend class on a regular basis 7. Needs to improve math skills
3. Needs to consult instructor for help D. Student’s current grade is a “D”
4. Needs to prepare for class and tests F. Student’s current grade is an “F”

more effectively

We suggest every student leaves an advisor’s office with a plan of action on how to improve academic
performance and schedule follow-up meetings to measure success in reaching goals.

Conferences About Dropping Courses

An early warning may determine it be advisable for students to drop a course in which they are having
difficulty. A student should not drop a class until they have confirmed with the instructor it will be
impossible to pass the course. Ask the student to consider when will this course be offered again? Can
they take an alternative course? Do they need this course for their major? Can they take the course in the
summer on or off campus? Will dropping this course change your status from full-time to part-time?
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Students have until the end of the eleventh week to drop a course. If a student drops a course between
weeks 1-4 the course will not appear on their official transcript. If a student drops a course between
weeks 5-11 a W will appear on their official transcript for the course. All withdrawals after the end of the
eleventh week of the semester result in grades of WF unless the withdrawal is from the College and is for
medical reasons, in which case a W is recorded for each course. Advisors talking with students about the
drop option should make sure advisees know the consequences for their financial aid status and athletic
eligibility. Withdrawals from multiple courses over time can negatively impact a student’s continuing
eligibility for financial aid, and students receiving state aid must pass at least twenty four credit hours
during the calendar year.

Conferences About Attendance or Withdrawals

Some students receive early warnings for missing classes. If a student has consistently been missing any
class you should schedule an advising meeting with them. Class attendance is handled individually by
faculty members. Faculty will establish their attendance/class absence policy for each class; this policy is
to be announced at the beginning of each semester and included in the course syllabus. It is the position of
the College, the above-average student should be given some freedom of judgment as to their attendance
needs, while the average student must be encouraged or required to maintain regular attendance. The
student is responsible for consulting the professor in the case of absences due to illness or other personal
problems. When students will miss several days of class due to an illness, family emergency, or
suspension during a student conduct investigation, taking them away from campus, the Center for Student
Success will, at the request of the student, send a courtesy notification to the student's professors about the
student being away from campus. Upon return to campus, it is the student's responsibility to check with
each professor regarding work missed. A professor or the College may dismiss a student from a course
for excessive absences. The student may appeal for reinstatement to the Academic Standing Committee.
Long-term absences from all courses/campus may result in mandatory withdrawal from the College. After
fifteen consecutive class days of absence from all classes, a student is considered to have withdrawn from
the College. (Students absent for verified medical reasons will be granted a Medical Withdrawal.)
Students withdraw from individual classes through the Registration and Records Office. The course will
not appear on the permanent record if the student withdraws on or before the end of the fourth week of the
semester. From this time to the end of the eleventh week, a withdrawal will result in a grade of W. All
withdrawals after the end of the eleventh week of the semester receive grades of WF unless the
withdrawal is from College and is for medical reasons, in which case a W is recorded for each course. A
student may not withdraw from individual courses for medical reasons. A grade of WF is calculated into
the student average as though it were an F Withdrawal from College. Students who withdraw from the
College during a semester also withdraw from all of their classes for that semester. Full-time students
withdraw from the College through the Center for Student Success; part-time students withdraw through
the Registration and Records Office. Students who withdraw during the semester are expected to leave
the campus as of the effective date of their withdrawal. For purposes of billing, room reservation,
academic responsibility, etc., the effective date of withdrawal is the date on which the completed official
notice is returned to the Center for Student Success or the Registration and Records Office. A student
who withdraws without notification receives no refunds and may incur the full room penalty. Failure to
comply with withdrawal procedures may result in loss of the privilege of readmission to the College and
the right to the release of a transcript of credits earned. A student may withdraw from the College for
reason of a serious illness or similar, medically-related circumstances. Medical Withdrawal assumes an
incapacity prohibiting acceptable academic performance, not simply a hardship or inconvenience. Such
withdrawal requires written verification from a health care provider. Upon receipt of verification, a
proportionate refund is granted. Medical Withdrawal is withdrawal from the College and, therefore, from
all courses. A student does not selectively withdraw from individual courses under the rubric of "medical
withdrawal." When working with a student of concern whose situation goes beyond your expertise in
academic matters, please share the name of the student with the Campus Wellness Network.

The Campus Wellness Network

The Campus Wellness Network is an on-campus resource helping to identify and intervene with at-risk
students at the College. This action group of faculty and professional staff meet bi-weekly to discuss
particular referrals. A follow-up regarding the concerns, offering assistance, and exploring options are
discussed. The Campus Wellness Network creates a strategy for the student and determines a course of
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action. Should you wish to refer a student to the CWN, you may contact Stephanie Rankin who chairs the
Network rankins@etown.edu or extension 1569. Your referral will be shared only with members of the
CWN. The student's name will be presented to the group by your contact person. The student’s situation
will be discussed and, if an intervention is needed, the professional most appropriate for the student's
situation will respond to the need.

Conferences About Academic Responsibilities v. Co-Curricular Engagement

It is essential to stress to advisees how their academic responsibilities are paramount to their experience at
Elizabethtown College. A discussion about time management is going to be very beneficial particularly
to First Year students who find themselves over subscribed in co-curricular activities. It is important for
First Year Seminar faculty to send consistent messages to students about not missing class for clubs,
organizations, or sports. Class attendance, including Fourth Hour Experiential Learning events take
precedence over co-curricular commitments. To this end, if a student athlete should claim to have a
scheduling conflict with class attendance, confirm this fact with the student’s coach. Listed below is the
schedule of playing seasons for athletics at Elizabethtown College. If a student athlete claims their sport
is in season, confirm the fact with the list below:

Key Points:
» A student should never miss a class to attend a practice.

» In the Non-traditional season, students should not miss class except for Tennis and Golf, as the
other team sports have one intercollegiate competition date scheduled on a weekend.

» Non-traditional dates will vary from coach to coach. Each coach has a certain number of weeks
and dates to use, and the window is basically the whole semester (fall for spring sports and spring
for fall sports).

» Teams qualifying for NCAA Playoff competition may be in season longer than the dates
described below. This will depend on team and individual success.

» There are some exceptions regarding playing seasons for Tennis, Golf and Track & Field. Please
see the section for their dates and differences.

Fall Sports:
Men’s Soccer, Women’s Soccer, Volleyball, Field Hockey and Men’s and Women’s Cross Country

» Traditional Season (the normal competition season): Start the Monday of the week before the first
day of classes. The season runs through the first week of November with the conclusions of
Conference Playoffs.

» Non Traditional Season (Out of season practice time in Spring): Typically runs from the middle
of March until the middle of April.

Winter Sports:
Men’s Basketball, Women’s Basketball, Wrestling

» Traditional Season: Start dates are usually the second week of October and the season runs
through Conference Playoffs during the last week of February.

» Non Traditional Season: N/A

Men’s and Women’s Swimming

» Traditional Season: Usually starts the Monday of the last week in September and runs through the
second week in February.

» Non-Traditional Season: N/A

Spring Sports:
Baseball, Softball, Men’s and Women’s Lacrosse

> Traditional Season: Start the Monday of the week of February 1% and runs through the first week
of May.

» Non Traditional Season: Usually from the middle of September to the middle of October.

Exceptions:
Indoor/Outdoor Track:

> Traditional Season: Starts approx. the Monday of the week of November 1% and runs straight
through the entire Spring semester to the first week in May.

» Non Traditional Season: N/A
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Men’s & Women’s Tennis

> Traditional Season: Start the Monday of the week of February 1* and runs through the first week
of May.

» Non Traditional Season: Starts the middle of September and runs through the middle of October.

» MAC Individual Champs: Tennis teams play their individual tennis championships in the Fall,
and there may be a day that athletes miss class for that event.

Golf:

» Traditional Season: Starts approx. the first week of March and runs to first week of May

> Non Traditional Season: Starts approx. September 1% and runs through the second week of
October.

» Competition: Golf teams compete in both the fall and spring seasons and therefore, may miss
some class time during their “Non Traditional Seasons.

Conferences About the Major (and a Minor)

During their first two years at Elizabethtown College, many students experience a great deal of anxiety
about the declaration of an academic major. Second-year students, in particular, often feel overwhelmed
by what they consider to be a life-altering decision. In discussing with students about how they can make
sound decisions about a major, it is helpful to remind students to take full advantage of exploring all the
academic disciplines represented in the liberal arts and sciences of the Core curriculum, and how they
need not decide on what their future careers will be in order to select a major. It is important for students
to understand the wisest choice of major is one based upon their intellectual interests and abilities -- not
necessarily upon how it may lead to a specific career. Challenge the student to think critically about this:
"What do you most like to read about, think about, write about?" Students often have questions about the
different kinds of majors available at the College: concentrations within majors, double majors, pairing
majors with minors, and interdisciplinary programs. Many first- and second-year students have little sense
of the difference among these majors and how, for example, to combine them with a m